The Young People's Attitudes to Religious Diversity Project was established to compare the attitudes of students (13-to 15-years of age) educated within the state-maintained sector in church schools (Catholic, Anglican, joint Anglican and Catholic) and in schools without a religious foundation. Data provided by 5,402 students recruited from England, Wales and London who self-identified as either 'no religion' or as Christian demonstrated that, after controlling for individual differences in personality and in religiosity, students attending church schools hold neither a more positive nor a less positive attitude toward religious diversity, compared with students attending schools without a religious foundation.
Introduction
The state-maintained system of education in England and Wales has its roots in an historical context firmly shaped by the Christian churches. The original initiative to build schools came not from the state, but from voluntary philanthropy stimulated by religious principles. In 1808 a group of Free Churchmen founded the Royal Lancasterian Society from which the British and Foreign Schools Society emerged in 1814. In 1811 a group of Anglicans founded the National Society 'for the education of the children of the poor in the principles of the established church.' In 1847 the Roman Catholic Church established the Catholic Poor School Committee. The Education Act of 1870 was not designed to supplant these church schools, but to fill the gaps where church-related initiatives proved to be too slow or less than adequate. The fuller history of these initiatives has been well rehearsed by Cruickshank (1963) , Murphy (1971) , and Chadwick (1997) .
In one sense, these nineteenth-century initiatives acknowledged that England and Wales were religiously diverse communities, diverse in the sense of being shaped by the established Church of England, by the Free Churches that had deliberately broken away from the Church of England, and by the Roman Catholic Church following the restoration of the Catholic hierarchy. The denominational structure of the school system played its part in perpetuating (and at times re-enforcing) denominational identity and denominational rivalry.
The debate about the divisive nature of church schools in England and Wales took a new turn in the early 1980s in light of the changing composition of British society and the transforming effects of immigration. At this point the debate was shaped by discourse about cultural diversity and about ethnic diversity, and behind this a less well-articulated concern about religious diversity. In the early 1980s the debate was informed by the Runnymede Trust, by the Churches themselves and, most of all, by the Government's Committee of Enquiry.
From the Runnymede Trust, Dummett and McNeal (1981) , in their study Race and church schools, argued that church schools were having a mixed effect. In some areas, where there was a black Christian community, church schools had the effect of creating multiracial institutions. In other areas, where the black community was not Christian, church schools had the effect of preventing multiracial institutions.
From the Churches there were reports from both the Catholic Church and the Anglican Church. On the Catholic front, the joint working party (set up by the Catholic Commission for Racial Justice, the Department of Catholic Schools and the Laity Commission), in the report Learning from diversity (Catholic Commission for Racial Justice, 1984) , developed the discussion of the problem of church schools in a multi-racial, multicultural society in the following way.
Many Catholic schools have a pupil population which is predominantly white. As a result many Catholic children have an educational experience which is, in this respect, narrow… . Moreover the predominantly white Catholic school in a racially mixed area can be seen as a 'white island' and a divisive anomaly in an area which faces the difficult task of struggling to become a cohesive multiracial and multicultural community.
On the Anglican front, the discussion paper produced by the General Synod of the Church of England Board of Education, Schools and multi-cultural education (Church of England, 1984) , also acknowledged the potential divisiveness of church schools in a multicultural context. At the same time, the Anglican report emphasised that church schools can also function as important centres of reconciliation among peoples of different races and creeds.
The Government's Committee of Enquiry into the education of children from ethnic minority groups brought the church school question into central focus in their report Education for all (Swann Report, 1985) . After reviewing the arguments for and against separate voluntary schools for other ethnic and religious groups, the majority voice of the committee stressed 'misgivings about the implications and consequences of "separate" provision of any kind.' Having come to this view, the majority voice of the committee faced the consequence that: our conclusions about the desirability of denominational voluntary aided schools for Muslims or other groups, by extension seriously call into question the long established dual system of educational provision in this country and particularly the role of the Churches in the provision of education ... We believe therefore that the time has come for the DES, in consultation with religious and educational bodies, to consider the relevant provisions of the 1944 Act to see whether or not alterations are required in a society that is now radically different. (p. 514) Six members of the Committee of Enquiry dissented from this conclusion and formulated a completely different minority recommendation, not only supporting the provisions of the 1944 Education Act concerning voluntary schools, but clearly wishing to see other ethnic and religious groups enabled to benefit from these provisions. The minority voices stressed the opposite view.
We believe that it is unjust at the present time not to recommend that positive assistance should be given to ethnic minority communities who wish to establish In his article 'Should the state fund faith based schools? ' Jackson (2003) revisited the arguments for and against schools with a religious character. According to Jackson, the debate about state funding for schools with a religious character in England and Wales intensified at the beginning of the twenty-first century in light of the events of 11 September 2001 in New York and Washington. In his review, Jackson identified four main arguments in favour of state funding for schools with a religious character, namely that they: provide a positive response to racism; promote justice and fairness for children, parents and religious communities; offer education of a high quality; and promote social cohesion and integration of minority communities into the democratic life of the state. Jackson balances these four arguments in favour of state funding for schools with a religious character by five main arguments against state funding for such schools, namely that they: limit the personal autonomy of students; impose on students a restricted view of a religion promoted by sponsoring bodies; use state finance to fund proselytisation or mission; disadvantage other schools through selection procedure that cream off the most able students; and erode social cohesion through separating students of different religious and non-religious backgrounds.
It is the fifth of these arguments that is directly relevant for the concern of the present study regarding the role of schools with a religious character in the preparation of students for life in a religiously diverse society. In this connection Jackson concludes that:
The most convincing argument against faith based schools lies in their potential to create barriers between groups, thereby eroding social harmony… [since] faith based education necessitates the separation of children by religion. There is also a danger, in some cases, that separation by religion could also mean separation by 'ethnicity'. (Jackson, 2003: 97) Nearly three decades after their report Race and church schools (Dummett & McNeal, 1981) , the Runnymede Trust re-entered the debate on the role of schools with a religious character by publishing a second report Right to divide? Faith schools and community cohesion (Berkeley, 2008) . Here was a research project asking the question 'whether a school system with faith schools could also promote equality and cohesion' (p. 2). The project took as the starting point the guidance issued to schools as 'their statutory duty to promote community cohesion, introduced in 2007' (p. 3), and consulted with over a thousand people, including 'parents, pupils, professionals, and policy makers from a range of faith backgrounds as well as those who do not subscribe to any religion' (p. 1). The aim of the consultation was 'to assess whether faith schools are well placed to deliver their obligations in this regard in the following areas' (p.4): encouraging students to share a sense of belonging; helping students develop a positive appreciation of diversity; removing barriers to inequality; and building strong partnerships between people from different backgrounds.
The six key recommendations put forward by the Runnymede Trust were, in one sense, very supportive of schools with a religious character. Such schools are supported as affirming government policies committed to increasing choice and diversity in the education sector. In another sense, however, the types of schools with a religious character being supported by the Runnymede Trust are very different from many of those currently supported within the state-maintained system in England and Wales. The first call from the Runnymede Trust is for schools with a religious character to cease to include faith criteria within their admissions policies. The argument is pitched as follows:
Faith schools should be for the benefit of all in society rather than for just a few. If faith schools are convinced of their relevance for society, then that should apply equally for all children. With state funding comes an obligation to be relevant and open to all citizens ... All parents should be given access to what faith schools claim is a distinctive ethos. (Berkeley, 2008: 4) The recommendation is based on the following evidence:
Our research has found that commitment to the promotion of cohesion is not universal, and for many faith schools not a priority ... Too often, there remains a resistance to learning about other faiths when faith schools are seen as the spaces in which singular faith identities and traditions are transmitted. (Berkeley, 2008: 4-5) 
Research aim
Against this background, the aim of the present study is to address the problem from an empirical perspective by posing the general question as to whether students educated in schools with a religious character in England and Wales hold attitudes that are more or less conducive to life in a religiously diverse society. Four themes need to be considered, however, before this general question can be operationalised. These themes concern: the identification of the effects of religious schooling; the need to take into account personal and psychological differences as control variables; the need to take into account individual differences in aspects of religiosity as control variables; opportunities for addressing such questions about the effects of religious schools provided by the Young People's Attitudes to
Religious Diversity Project established within the Warwick Religions and Education
Research Unit; and the assessment of attitudes toward religious diversity.
Effects of schools with a religious character
Two recent studies by Village and Francis (in press) among students attending Catholic secondary schools and by Francis, Lankshear, Robbins, Village and a Sîon (in press) among students attending Anglican secondary schools in England and Wales provide a useful model of research for assessing the distinctiveness and effectiveness of schools with a religious character. Both studies employ the same well-defined set of six dependent variables, Likert-type scales (see Likert, 1932) developed to assess self-esteem (four items), rejection of drug use (six items), endorsing illegal behaviours (six items), racism (four items), attitude toward school (six items) and conservative Christian belief (five items). Both studies employ multilevel linear models to allow for the fact that students were nested within schools and to take into account individual differences among the students in terms of personal factors, contextual factors, psychological factors, and religious factors. Differences between school types that remained after controlling for individual differences among the students were interpreted as effects of schools with a religious character.
The aspect of these two studies of greatest relevance to preparation for life in a religiously diverse society concerns the scale of racism. Simple comparison of the mean scale scores across the three types of school (Catholic schools, Anglican schools, and schools without a religious foundation) found no significant differences between students in Anglican schools and students in schools without a religious foundation; students in Catholic schools recorded significantly lower scores on the scale of racism. However, after controlling for individual differences among the students (taking into account personal factors, contextual factors and psychological factors) no significant effect was attributable to school type in the case either of Anglican schools or of Catholic schools. These findings suggest that schools with a religious character neither foster higher levels of racism among their students, nor reduce levels of racism among their students.
Personal and psychological control variables
Conceptually, attitudes toward religious diversity can be situated within the much larger domain of social attitudes. The long-established research tradition concerned with the exploration and explanation of individual differences in social attitudes has drawn attention to the significant predictive power of both personal factors and psychological factors. For example, in his review of the social scientific literature and new empirical evidence concerning factors shaping adolescent values, Francis (2001) documented the significance of two personal factors in particular (sex and age) across a range of personal and social values.
Before testing for school influence, it would be prudent to control for individual differences in sex and age.
In terms of psychological factors, the Eysenckian research tradition in particular has documented the connection between social attitudes and personality. Within this framework conceptualisation has distinguished between the category of tenderminded social attitudes (emphasising, for example, social inclusivity and acceptance) and toughminded social attitudes (including, for example, social exclusion and prejudice). In two now classic brief papers, Eysenck (1975 Eysenck ( , 1976 formulated the connection between low psychoticism scores and tenderminded social attitudes. The Eysenckian notion of psychoticism as a dimension of personality found expression in the Eysenck Personality Questionnaire (EPQ: Eysenck & Eysenck, 1975) alongside the two other orthogonal dimensions styled extraversion and neuroticism. The on-going relevance of the Eysenckian dimensional model of personality for predicting individual differences in social attitudes, with special reference to prejudice, has been demonstrated by Village (2011) .
Before testing for school influence, it would be prudent to control for individual differences in personality.
Religious control variables
The two recent studies by Village and Francis (in press) and by Francis, Lankshear, Robbins, Village, and ap Sîon (in press) concerned with identifying the distinctiveness and effectiveness of Catholic and Anglican secondary schools, identified the way in which the influence of schools with a religious character on student values needs to be disentangled form the direct influence of the students' religiosity. This problem is one which can be addressed by including measures of individual differences in the students' religiosity as control variables within the multilevel model. While the assessment of student religiosity is itself a complex matter, four variables may be routinely introduced to capture key aspects of this multidimensional construct, namely self-assigned religious affiliation, religious attendance, personal prayer, and Bible reading.
Given the possible interaction between school type and student religiosity, these four variables (self-assigned religious affiliation, religious attendance, personal prayer, and bible reading) need to be included in the model as control variables.
Young People's Attitudes to Religious Diversity Project
The Young People's Attitudes to Religious Diversity Project, conceived and directed by Professor Robert Jackson within the Warwick Religions and Education Research Unit, was designed to maximise the research insights of both qualitative and quantitative methods.
Within the time constraints of a three year project, it was decided to begin with the qualitative research in order to allow the findings of the qualitative approach to inform aspects of the quantitative approach. The rich and thick data generated by the qualitative study raised a number of key issues both about how students expressed their attitudes toward religious diversity and about the factors that helped to shape those attitudes. John University (Brockett, Village, & Francis, 2009 , 2010 Village, 2011) . The Outgroup Prejudice Project has shaped a series of studies developing and operationalising the concept of 'social distance' to measure discrimination or prejudice (Bogardus 1928 (Bogardus , 1959 Ethington 2007 ).This concept is conceived of as a mixture of physical and spatial proximity and more metaphorical understandings of distance relating to differences in social class or social location. The underlying theory assumes that prejudice is related to how comfortable people feel at different levels of proximity to members of an outgroup. Researchers measure levels of prejudice by creating items that specify different levels of spatial (e.g. living in the same area, eating in the same restaurant, encountering headscarves, etc.) or social (e.g. attending the same school, being related by marriage, etc.) proximity. Summated scales are then created on the assumption that low tolerance of proximity equates with underlying discrimination, prejudice or fear of the outgroup in question.
Social distance has been used in this way to assess prejudice associated with race (Bogardus 1928; Westie 1953) , mental illness (Angermeyer & Matschinger 1997; Brockman & D'Arcy 1978; Corrigan et al. 2001) , and religion (Brinkerhoff & Jacob 1994) . Although the concept of 'distance' has sometimes been used entirely metaphorically rather than spatially, there are good reasons for including an element of spatial proximity in such scales (Ethington 2007) . Spatial distance may be a direct way of examining the extent of irrational fear or prejudice towards a racial or religious outgroup. The assessment of attitudes toward religious diversity building on the concept of 'social distance' offers an approach that is less confrontational than the approach advanced, for example, by Lee, Gibbons, Thompson, & Timani (2009) Project. This index combined seven items directly concerned with social distance and four items that embraced a wider view of an affective response to religious diversity. In a pilot study of 2,578 13-to 15-year-old students this scale generated an alpha coefficient of .89.
Research questions
In light of the foregoing discussion, the present analyses were established to draw on the Young People's Attitude to Religious Diversity Project to address the following three research questions. The first question employs reliability analysis to explore the internal consistency reliability of the Attitude toward Religious Diversity Index (ARDI) among a mixed group of students attending schools with a religious character and schools without a religious character. The second question employs correlational analysis to explore the connection between attitude toward religious diversity and personal factors (age, sex, and personality) and personal religious factors (self-assigned religious affiliation, religious attendance, and prayer frequency). The third question employs multilevel linear analysis to explore the effects of school type on attitudes toward religious diversity, after taking into account individual differences in personal factors and religious factors and after taking into account that students were nested within schools.
Method Procedure
The Young People's Attitude to Religious Diversity Project set out to obtain responses from at least 2,000 13-to 15-year-old students attending state-maintained schools in each of five parts of the UK: England, Northern Ireland, Scotland, Wales and London. In each nation half of the students were recruited from schools with a religious character (Anglican, Catholic, or joint Anglican and Catholic) and half from schools without a religious character. Within the participating schools questionnaire were administered by the religious education teachers within examination-like conditions. Students were assured of anonymity and confidentiality and given the option not to participate in the project.
Sample
The present analyses were conducted on a sub-sample from the Young People's Attitude to Religious Diversity Project, drawing on information provided by 5,402 students from schools in England, Wales and London who self-identified as either 'no religion' or as Christian. Of these, 3,197 (59.2%) were attending schools with a religious character and 2,205 (40.8%) were attending schools without a religious foundation; 1,753 (32.5%) were attending schools in Wales, 1,618 (30.0%) in London and 2,031 (37.6%) elsewhere in England. In terms of sex and age, 47.2% were male and 52.8% were female; 50.5% were in year nine and 49.5% were in year ten. In terms of self-assigned religious affiliation, 59.2% identified as Christian and 40.8% as 'no religion'.
Measures

Attitude toward religious diversity was assessed by the 11-item Attitude toward
Religious Diversity Index (ARDI) developed by Francis, Croft, Pyke and Robbins (2012) . Religious attendance was assessed by the question, 'Apart from special occasions (life weddings) how often do you attend a religious worship service (e.g. in a church, mosque or synagogue). Responses were recorded on a seven-point scale: never (1), sometimes (2), at least once a year (3), at least six times a year (4), at least once a month (5), nearly every week (6), and several times a week (7).
Personal prayer was assessed by the question, 'How often do you pray in your home or by yourself?' Responses were recorded on a five-point scale: never (1), occasionally (2), and at least once a month (3), at least once a week (4), and nearly every day (5).
Bible reading was assessed by the question, 'How often do you ready holy scripture (eg The Bible, Qur'an, Torah)?' Responses were recorded on a five-point scale: never (1), occasionally (2), at least once a month (3), at least once a week (4), and nearly every day (5).
Sex, age and school type were recorded as dichotomous variables: male = 1 and female = 2; year nine = 1 and year ten = 2; schools with a religious character = 2 and other schools = 1.
Analysis
A multilevel linear model was employed to allow for the fact that students were nested within schools (Bickel, 2007; Bryk & Raudenbush, 1992; Hox, 2002; Snijders & Bosker, 1999) . Each school was given a unique numerical code and this was employed as the subject (grouping) variable using the mixed model procedure of IBM SPSS version 19 (Norusis, 2011) .
Three models were fitted to the data. Model 0, the null model, had no predictor variables, and the Intraclass Correlation Coefficient (ICC) indicated what proportion of the variance in the ARDI scores was attributable to variations between schools. In model 1, control variables and school type were added as fixed effects. In model 2, individual-level religious variables were added to test the hypothesis that students in schools with a religious character show differences in attitude toward religious diversity compared with students in schools without a religious foundation, after allowing for the fact that schools with a religious character tend to have a higher proportion of religious students than do schools without a religious foundation. The schools with a religious character included Roman Catholic schools, Anglican schools and joint Roman Catholic and Anglican Schools. Since initial separate analyses indicated similar results for these three types of schools, they were combined into a single category.
Results
Step one of the data analysis explored the scale properties of the Attitude toward Religious Diversity Index (ARDI) in terms of the item-rest of scale correlations (See table 1) and the alpha coefficient (Cronbach, 1951) . The alpha coefficient of .89 supports the internal consistency reliability of the instrument (DeVellis, 2003).
-insert table one about here-
Step two of the data analysis explored the bivariate correlations between attitude toward religious diversity, personal variables (sex and school year), psychological variables (extraversion, neuroticism, psychoticism, and lie scale), religious values (affiliation, attendance, prayer, and Bible reading), and school type (see table 2 ). The key findings from the correlation matrix are that a more positive attitude toward religious diversity is associated with being female; with higher neuroticism scores, higher lie scale scores, lower extraversion scores, and lower psychoticism scores; with self-assigned religious afflation, and higher levels of religious attendance, Bible reading frequency and prayer frequency. It was not correlated with school type.
-insert table two about here-
Step three of the data analysis employed the mixed model regression analysis to explore the combined effect on attitude toward religious diversity of the personal characteristics of the students (sex and age), the psychological characteristics of the students (extraversion, neuroticism, psychoticism, and lie scale scores), and of individual differences in student religiosity (self-assigned religious affiliation, religious attendance, Bible reading, and prayer frequency), while also taking into account the nesting of pupils within schools (see table 3 ).
-insert table three about hereModel 0 indicated that around 7% of the variance in attitude toward religious diversity (ARDI) was attributed to differences between schools. Model 1 of the mixed model regression analysis indicted that attitude toward diversity was more positive among girls compared with boys, positively correlated with neuroticism scores, and negatively correlated with psychoticism scores. School type remained uncorrelated with attitudes toward religious diversity. Adding individual religious variables as predictors in model 2 significantly improve the model fit, but did not influence the effect of school type, suggesting that the individual religiosity of pupils, rather than a school's religious status per se, was more important in shaping attitudes toward diversity.
Conclusion
The present study was established within the context of the debate in England and Wales concerning the contribution of schools with a religious character for preparing students for life in a religiously diverse society. The view taken by the Swann Report in 1985 was that schools with a religious character were detrimental in preparation for life in a multicultural and multi-ethnic nation, and by implication within a religiously diverse society. The view taken by the Runnymede Trust Report in 2008 was that schools with a religious character had a proper part to play in ensuring diversity within educational provision, but only if such schools ceased to include religious criteria within their admissions policies. Both reports reflected the findings of serious enquiry and investigation. Their evidence implies that serious research conducted in England and Wales would reveal that students attending schools with a religious character reported a less positive attitude toward religious diversity than students attending schools without a religious foundation. The present study was constructed to test this hypothesis, and to do so in three steps, addressing three specific research questions.
These questions were examined on data provided by 5,402 students between the ages of 13 and 15 years.
The first research question employed reliability analyses to explore the internal consistency reliability of the Attitude toward Religious Diversity Index (ARDI) among a mixed group of students attending schools with a religious character and schools without a religious foundation. The data demonstrated an alpha coefficient of .89, confirming that the instrument achieved a high level of internal consistency reliability among the group of students and that it is appropriate to employ this instrument to address the remaining two research questions.
The second research question employed correlational analysis to explore the connection between attitude toward religious diversity and personal factors (age and sex), psychological factors (extraversion, neuroticism, psychoticism, and the lie scale), personal religious factors (self-assigned religious affiliation, religious attendance, prayer frequency, and bible reading), and school type. The data demonstrated the following main points. In terms of personal factors, sex is a significant predictor of students' attitudes toward diversity.
Young women take a more positive view of religious diversity compared with young men.
On the other hand, there is no significant difference in the attitude toward religious diversity recorded by students in year nine and recorded by students in year ten. During this period of secondary education the educational process itself is having no systematic impact on students' attitudes toward religious diversity. In terms of psychological factors, all four of the Eysenckian variables demonstrated significant co-variance with attitudes toward religious diversity. The most powerful of these predictors emerged as psychoticism, confirming the established Eysenckian theory linking low psychoticism scores with tenderminded social attitudes and high psychoticism scores with toughminded social attitudes (Eysenck, 1975 (Eysenck, , 1976 . In terms of religious factors, all four religious variables were significantly and positively correlated with attitude toward religious diversity. Students who self-identify as Christian hold a more positive attitude toward religious diversity than students who selfidentify as having no religion. Students who engage in religious attendance hold a more positive attitude toward religious diversity than students who do not engage in religious attendance. Students who pray hold a more positive attitude toward religious diversity than students who do not pray. Students who read the Bible hold a more positive attitude toward religious diversity than students who do not read the Bible. In terms of school type, students attending schools with a religious character record higher levels of religiosity on all four religious variables in comparison with students who attend schools without a religious foundation. Students attending schools with a religious character are more likely to selfidentify as Christian, more likely to engage in religious attendance, more likely to pray, and more likely to read the Bible. These findings confirm the importance of controlling for individual differences in religious factors before testing for differences attributable to school type.
The third research question employed multilevel linear analysis to explore the effects of school type on attitude toward religious diversity, after taking into account individual differences in personal factors, psychological factors, and religious factors, and after taking into account that students were nested within schools. The data demonstrate the following main points. First, within these models sex and psychological factors (psychoticism and neuroticism) continue to function as a significant predictor of attitude toward religious diversity. Second, these multivariate models clarify the role of the religious variables. When all the variables are considered together, both religious attendance and prayer frequency contribute unique predictive power. In other words, the model would be less satisfactory if either religious attendance or prayer frequency were omitted. On the other hand, when religious attendance and prayer frequency are in the model, self-assigned religious affiliation and Bible reading frequency account for no further predictive power. These variable becomes redundant.
Having taken these factors into account, the multilevel linear model demonstrates that none of the variance in student attitudes toward religious diversity can be attributed to attending schools with a religious character. Students attending Catholic, Anglican, or joint Catholic and Anglican secondary schools hold neither a more positive attitude nor a less positive attitude toward religious diversity, compared with comparable students attending schools without a religious foundation. This comes as a surprising finding in light of the implication of the Swann Report and the direct statement of the Runnymede Trust Report that schools with a religious character prepare students less adequately than schools without a religious foundation for life in a religiously diverse society.
Criticisms of the present study could include the size of the sample (only 5,402 students), the limited number of control variables, the conceptualisation of attitude toward religious diversity operationalized by the Attitude toward Religious Diversity Index (ARDI), the lack of attention given to students who belong to faith traditions other than Christianity, and the statistical model employed. Nonetheless, the data provided by this study is considerably more sophisticated and objective than the data available to the Swann Report or to the Runnymede Trust Report. In view, however, of the contentious nature of the findings from the present study, there is urgent need for this model of research to be replicated and extended, drawing on a wider range of schools, a larger sample of students, a variety of measures of attitudes toward religious diversity, and including a more nuanced range of control variables.
In conclusion two main challenges are posed by the present study, one challenge addressed to the next generation of educational researchers working in this field, and one challenge addressed to the churches that administer church schools within the context of religiously diverse societies. The challenge facing educational researchers is to extend the present model of research sufficiently to capture enough students affiliated with nonChristian faith traditions to allow the effects of church schools on attitudes toward religious diversity to be assessed among this important group of students. The challenge facing the churches is to gain sufficient skill and confidence in handling empirical evidence of this nature within the political debate regarding the hypothesised negative effects of church schools in preparing young people for life in religiously diverse societies and in undermining community coherence. People from different religious backgrounds make where I live an interesting place .44
Note
Note: IRC = Item-rest of scale correlation. * These items were reverse coded.
Table 2 Correlation matrix of dependent and independent variables
Note. ** p < .01; *** p < .001. ARDI = Attitude toward Religious Diversity Index. For sex, 1= male, 2 = female; for year, 1 = year 9, 2 = year 10;
for religious affiliation, 1 = no religion, 2 = Christian; for school type, 2 = schools with a religious foundation, 1 = schools without a religious foundation. 
